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Abstract. The beginning of the of the 21% century has been marked with an
unprecedented technological development which has changed the way we
communicate, live and understand information [Fischer, 2005]. Modern classrooms
are equipped with instructional technology that allows educators to integrate
traditional approaches with Cloud affordances or to entirely deliver their instruction
in the Cloud. The growing number of technology-enhanced classrooms and courses
requires consequent modifications in the assessment of student learning since
assessment is an integral component of course design [Brown, 2010].

The purpose of this article is to describe and illustrate the use of SaaS
(Software as a Service) technology in the assessment of student learning in a Cloud-
based course for teaching academic writing to IT majors at the Faculty of
Mathematics and Informatics at Plovdiv University “Paisii Hilendarski”.
Particularly, the article focuses on the add-on tool Flubaroo that runs with Google
Forms and Sheets. It discusses the benefits of Flubaroo in view of the five universal
principles of good assessment: validity, reliability, authenticity, washback and
practicality. The discussion is illustrated by specific examples from multiple-choice
items created on Google Forms and scored and graded by Flubaroo. Item statistics
produced by Flubaroo highlight problematic multiple-choice questions that need to
be either revised or removed from the test. Low-scoring and high-scoring students
are also identified by color-coding. This data provides insights that can be used to
improve the reliability and validity of the tests or quizzes.

Flubaroo enhances the authenticity of tests because they are delivered on a
platform that is favored by young people who are used to working in digital
environments. The washback is also improved due to the interactive nature of the
tool. The test-takers receive their scores, feedback and answer key via email.
Exercising these effective practices gives them an opportunity to learn from their
errors in an unobtrusive way [Watt, 2002].
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Last but not least, Flubaroo frees teachers from long hours of grading and
allows them to focus more on the development of the tests and subsequent revisions
based on the item statistics. In this way it increases the practicality of assessment
because the time devoted to scoring and grading is reduced. This benefit is of
significant importance for assessment of big-size classes. Moreover, it also
contributes to increased reliability because it minimizes the risk of scoring errors
typical of human raters.

All of the above benefits of Flubaroo are illustrated by examples and relevant
screenshots. Cyber security issues are also outlined alongside limitations of online
assessment tools that can only be overcome by the expertise and active involvement
of the instructor.

Keywords: cloud-based assessment of learning, multiple-choice items,
principles of assessment in technology-based testing, Flubaroo

1. Technology-enhanced teaching and assessment

The affordances of the Internet and technology have hugely influenced and
altered the way we teach, learn and transmit knowledge. The integration of effective
teaching practices, combined with technology-enhanced instruction, provide
opportunities for creating student-centered interactive environments for learning.

Subsequently, this has led to a change in the roles of teachers and learners in the
modern classroom. Present-day students, referred to by Prensky as the “digital
natives”, find information quickly and easily since they have grown up with
technology and “speak” its language free of an accent [Prensky, 2001], [Prensky,
2006]. On the other hand, the teachers as “digital immigrants” must shift gears in order
to keep up with the fast pace of the new generation of students [Prensky, 2006].
“Digital immigrants”, who “speak” the language of technology with an “accent” have
to get in sync with the needs of the Net Generation [Tapscott, 2008] or the YouTube
Google-Eyed Generation [Duffy, 2008] in the 21% century. In a technology-enhanced
world information does not come only from the teacher [Lamb, 2004], to the
contrary — it is available on the Internet, free of charge and can be easily accessed.

Technology is no longer an “ad-on” to instruction, but rather a prerequisite for
constructive and effective educational practices. Studies have provided evidence that
when integrated appropriately, technology can boost student performance and learning
[Ceopruesa, 2011], [Llornekos, 2014], [Charkova, 2014] [Charkova, 2016].
Nowadays, technology is an essential part of course design and pertains to all its
components: course content, teaching materials, teaching methodology and
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assessment. This is particularly relevant to Cloud-based course design, where all four
components should be adjusted to meet the requirements of a virtual environment.

Since the focus of this paper is on the digitalization of assessment, the other three
components of course design will not be discussed here. The first important point to
be made is that a lot has been done in integrating assessment with technology.
Specialized software programs have been developed to aid instructors in designing,
developing, generating, scoring, and evaluating tests. Some examples of contemporary
tools for digital generation of tests were created in the Faculty of Mathematics and
Informatics at Plovdiv University “Paisii Hilendarski” [Rahnev, 14], [Rahneva, 2004],
[Rahneva 2008]. These programs offer an efficient and effective support for
developing reliable and valid testing instruments.

However, not all such software programs are easily available to the average
teacher, who needs a simple, accessible and free tools to assist them in developing
Cloud-based testing. A key factor in choosing one particular software over another is
functionality. A teacher would be more effective at introducing something familiar to
students, which incorporates all the necessary SaasS tools to build a course entirely in
the Cloud.

Google offers opportunities for constructing an entire Cloud-based course free
of charge. Applications such as YouTube, Gmail, Google Sites, Docs, Sheets and
Forms all contribute to the creation of a learning platform set up in a virtual
environment. A useful tool in Google sheets is Flubaroo. It serves as a grading
instrument, which in the same time provides statistics about a given quiz or test which
can be used to improve the quality of the items.

2. General description of Flubaroo

As it was mentioned earlier, Flubaroo is an ad-on in Google sheets which serves
as a grading tool for checking multiple-choice and fill-in-the-blanks tests. It shows the
number of submissions, computes an overall mean score and mean score per question.
Flubaroo also shows the maximum possible score and a grade distribution graph. It
flags low scoring questions and low scoring students. Furthermore, Flubaroo gives the
option of emailing individual grades and the answer key to each student (or parent).

Before one can use Flubaroo, it is important to have a Google account which
allows the use of Google Drive. Google Forms are an application on Google Drive,
which are used to create tests and surveys in various formats such as short answer,
paragraph, multiple-choice, checkboxes, drop-down and several types of linear scales.
However, only multiple-choice or fill-in-the-blanks questions can be scored by
Flubaroo. Tests can be shared with students by posting them on a Google Site or
through a sharable link.
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Once all students have submitted, the test is ready to be scored. This is when the
ad-on Flubaroo is activated. It takes under a minute for the system to produce the
scores and item statistics. The teacher should then assign a specific grade to the scores
and send back emails with the score, grades and answer key. As a final stage, all
feedback related to the item statistics should be reviewed for improvement of
subsequent versions of the test. The sequence of steps that should be followed by
users of are summarized on Table 1.

Step 1 Create a test

Step 2 Create an answer key

Step 3 Share the test

Step 4 Receive responses

Step 5 Score it

Step 6 Assign grades to scores
Step 7 Share grades and feedback

Table 1. Grade with Flubaroo in 7 Steps

As a whole, Flubaroo helps increase test quality in view of the 5 main principles
of assessment, an issue discussed in the next section.

3. Flubaroo and the 5 principles of assessment

Regardless of the format, the medium, the cultural context and specific
educational setting, assessment tools should be developed in compliance with the five
universal principles of assessment [Bachman, 2010], [Brown, 2010]: reliability,
validity, authenticity, practicality and washback.

3.1. Reliability

Reliability refers to the consistency and precision of an assessment tool in
measuring a particular construct [Brown, 10]. Item statistics produced by Flubaroo
highlight low-scoring questions by color-coding. The statistics are especially relevant
in the case of questions that have been missed by the high scoring students. Instructors
should revisit such questions and critically examine the directions, correct answers,
and distractors. It is highly possible that a low scoring question missed by good
students has more than one correct answer. Such items should be revised and improved
or removed from future administrations of the test. The process can be repeated until
all test items produce consistent results, where low scoring questions are associated
with low scoring students, and not with high scoring students. Figure 1 illustrates a
screen shot of test statistics and color-coded items/questions on Flubaroo.
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Figure 1. Test statistics in Flubaroo
3.2. Validity

Validity is an essential principle in assessment and refers to the accuracy and
relevance of the assessment tool. It is best explained in relation to the question: Does
the assessment tool measure what it is intended to measure in an accurate way?
[Bachman, 2010], [Brown, 10]. Instructors who adhere to the principle of validity,
make sure that tests and quizzes contain items related to the content that was taught
and practiced in the course of study. They try to include a representative number of
items for each objective. In this sense, validity is greatly dependent on the instructor’s
expertise in the subject matter and in assessment. No software can compensate for a
poorly developed test which have low relevancy to the academic content. Yet, test
statistics can also used to improve the validity of test items.

For example, when Flubaroo flags an item as very difficult, that is low scoring,
this means that very few students have answered such an item. The instructor can
review the item critically and identify the reason for the high difficulty. It often
happens that such items test issues that have not been covered and practiced in class
or have only vaguely been mentioned but not brought to the attention of the students.
Such items should be removed from the test and replaced with items that have higher
relevancy to the course objectives and content.

3.3. Authenticity

This principle concerns the question: Does an assessment tool measure real-life
skills and competencies? [Bachman, 2010], [Brown, 10]. Flubaroo enhances the
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authenticity of tests by providing a platform that is favoured by young people who are
used to working in digital environments. It creates a familiar environment for students
and motivates them to perform their class tasks diligently. However, it should be
mentioned here that the authenticity of test content is entirely in the hands of the
instructor. The authentic digital platform provided by Flubaroo cannot compensate for
contrived items that have no relevancy to what students need to know in order to
perform at their future jobs. Figure 2 contains a picture of an online testing
environment which has great authenticity to learners who have grown up in a
technologically advanced world.

|

Figure 2. Authentic testing platform
3.4. Practicality

Practicality is the principle of assessment that every teacher understands well. It
refers to a valuable, although intangible entity - time. This includes: time spent in
creating tests, time for administering tests, time to determine scoring criteria and/or
rubrics, time for scoring and grading [Bachman, 2010] [Brown, 10]. Flubaroo offers
several affordances that can save teachers’ time. The first advantage is that it takes
less time to create the test with the help of specialized software which eases the
effective formatting of the items. The second and most important advantage is that
Flubaroo frees teachers of scoring time since it does the job for them. It also generates
and summarizes test results and illustrates them graphically. All of these functions
allow teachers to spend less time in creating and scoring tests. They provide
opportunities for learning from the test results and improving the quality of test items.

3.5. Washback

Washback refers to the effect of assessment on students’ learning [Bachman,
2010], [Brown, 10]. It addresses the question: Does assessment promote learning or
vice versa? Flubaroo allows teachers to increase the effect of washback through the
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use of its interactive functions. For example, the test-takers receive their scores,
feedback and answer key via email. This gives them an opportunity to learn from their
errors in an unobtrusive way. Figure 3 contains a screenshot of Flubaroo’s easy
platform for sharing scores, grades, and feedback with students regarding test results.

Flubaroo - Share Grades

Flubaroo can share with each student their grade via email, A
‘ Google Drive, or both. Use the pull-down menu to select the

question that asked students for their email address. If email
addresses were not collected, then you will not be able to share
grades

Show Advanced Options (Stickers & More)

Email Address Question: Email $

Grade Sharing Method: Share via email (typical) s

Include List of Questions and Scores: [

Include Answer Key: [

Message To Include (optional):

Dear Student,
Here is your grade.The answer sheet in included. m
Please review your answers, paying attention to the one

that vou have not answered correctlv. We will discuss \:
Figure 3. Sharing grades and providing feedback
4. Conclusion

Technology offers enormous and various opportunities for improving the
reliability, validity, authenticity, practicality, and washback of assessment. Flubaroo
is just one example of the growing role of technology in assessment practices.
However, technology also has its downsides. As far as assessment is concerned, the
greatest challenge is presented by the difficulty to control cheating, especially in
distance learning education. Technology also offers solutions such as monitoring
students’ activities via specialized software, controlling test time, using the “shuffle
function” or in other words different versions of the same test.

The effective integration of technology in assessment is greatly dependent on
teachers’ preparedness to use specialized software programs. This means that they
need to receive training in technology-based teaching and assessment in order to
become confident users of course and assessment developing tools. Good assessment
requires expertise, planning, time, development, and continuous evaluation and
revisions. No software can replace a competent teacher; it can only assist in the process
of creating effective materials.
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OINEHABAHE HA 3HAHUS ITPU OBYYEHHUE
BA3BUPAHO B OBJIAKA

lapkosa /1., boiikosa K., UBanoBa U.

Pe3rome. Hayanoro Ha 21-Bu Bek ce XapakTepusHpa ¢ HEBIKAAHO Jlocera
TEXHOJIOTMYHO pa3BUTHE, KOETO TMPOMEHs HauyHHA, 10 KOWTO JKHBEEM,
KOMYHHKHpame U ycBosiBame nHdopmarus [Fischer, 2005]. CpBpeMeHHHUTE KITaCHU
cTau ca 00OpyJIBaHU C TEXHOJIOTMHU, KOMTO ITO3BOJIIBAT Ha IIPEIOJABaTEIHTE Ja
HHTErpUpar TPaJULHOHHHU OAXOAU C Bb3MOXKHOCTHTE MIPEIOCTABEHN OT MHTEPHET
MPOCTPAHCTBOTO U Ja U3HecaT oOyueHuero B Obnaka. [lopaau HapacTBamus Opoit
JVCIAIUTIHY, W3M0JI3BAIIY TEXHOJIOTHH CE M3UCKBA U OICHSIBAHETO, KATO OCHOBEH
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KOMIIOHEHT BBB CTPYKTypaTa Ha BCEKH Kypc, na Obae BUpTyanusupano [Brown,
2010].

Ienra Ha Ta3u craTys € Ja OIMIIC M WIIOCTPHUpPA IPUIOKCHUETO Ha SaasS
(codryep kaTo ycimyra) TEXHOJNOTHH B TIpolieca Ha OICHsABaHE HA 3HAHMS HA
CTYIEHTH, 3alMCaHd B Kypc IO MHcaHe Ha aHrumiicku e3uk B OOmaka mpu
®akynrera mo MaremaTruka u uHpopmaTtrka keM I1Y , ITancuit Xunennapcku®. I1o-
KOHKPETHO, CTaTHsATa Ce KOHIEHTPHpa BBPXy H3moi3BaHero Ha Flubaroo, karo
HHCTPYMEHT Ha npuiiokenuero Google Sheets. Pasriexxnar ce npeanMcrsara Ha
Flubaroo ¢ ornex Ha merre OCHOBHHM TNPHHIUIA HA OIEHSIBAHETO: GAIUOHOCHI,
HaoedsHcOHOCH, asmeHmuyHoCm, 06pamua 8pv3ka u npaxmuurnocm. Vimoctpupanu
ca 4pe3 KOHKPETHHU IIPUMEPU Ha BBIIPOCH C MHOXECTBEH OTTOBOp, CH3aJCHH Ha
Google Forms n ananmsupanu ot Flubaroo. CTaTucTudeckure TaHHU IMOMarat Ja
ce uaeHTH(GUIUpAT NPOOIEMHH BBIIPOCH, KOUTO WIIH TPSIOBa J1a ce peakTHpaT Win
mpemaxHaT oT Tecta. OCBeH TOBa, Mporpamara MapKHpa B OIpeAereH IBST
o0yJaeMu, KOUTO ce CIPaBsT IOJ] WIIM HaJl CPEAHOTO HUBO. Te3n TaHHM Ipejyiarat
JIOIBIIHUTENTHA HH(OpManus, KOSTO MOKe Ja Ob/Ie H3M0JI3BaHa 3a IMOJ00psBaHE Ha
HaJeKIHOCTTA ¥ BAMIHOCTTA HA TECTOBH M3ITUTBAHUS.

Flubaroo momo6OpsiBa W aBTEHTHYHOCTTA HA TeCTa, KaTo IO H3HACS B
MIPOCTPAHCTBO, ITO3HATO M MPEATIOYUTAHO OT ChBpeMeHHHTEe 00ydaemu. OOpaTHaTa
BpB3Ka CHIIO € MoJ0OpeHa Iopaqu MHTEPAKTHBHHS XapaKTep Ha WHCTPYMEHTA.
CryzneHTHTE MOTydYaBaT pe3yaTaTHTe CH, OOpaTHa BpB3Ka M OTTOBOPHUTE Ha TECTa
o enekTpoHHa moma. [IpuioxeHneTo Ha Te3n eeKTUBHU NPAKTUKH UM JaBa
BBH3MOXKHOCTTA JIa y4arT 1o NPHUsITeH 1 HeHatpam4uus Haunn [Watt, 2002].

He na mocnenHo mscto, Flubaroo ocBo60k1aBa mpemnogaBaTeliTe OT ABJITH
4acoBe B OLICHsABAaHE Ha TecTOBe. BMecTo ToBa ce ch3/1aBa cBOOOHO BpeMe, B KOETO
Te MOTaT /ia Pa3BUBAT M MOZOOPSABAT CIIEIBAIM BEPCHH Ha TECTa, Oa3MpaHM Ha
CTaTHCTHYECKHUTE IaHHU, TpenoctaBeHn oT Flubaroo. [To To3u HauuH ce yBenuuasa
MIPAaKTHYHOCTTA Ha OIEHSIBAHE, 3al[0TO BPEMETO OT/EIICHO 3a IPOBEpKa U OLICHKA €
3HAUUTENIHO peaylnupaHo. ToBa HMPeJUMMCTBO € OT M3KIIOUHTENIHA BaXKHOCT IIPU
OLIEHsBaHE ToJeMH Ha Opoif rpymu. OcBeH TOBa, HAJEKIHOCTTAa HAPACTBA, OHEXKE
ce MHHHMAlM3Mpa pHUCKa OT YOBEIIKA TIpelIka MpH OLEHABaHETO. Bcuyku
npenuMcTBa Ha Flubaroo ca mmoctpupann HarnenHo ¢ mpumepu. OuepraHu ca
CBIIIO NMPoOIeMH, CBBP3aHH C KHOEp CUTYpPHOCTTA, 3a8/JHO C HIKOW OPTaHUYHHS Ha
OHJIaiH OLICHSBAHETO, KOMTO MOTraT Ja ObJaT OTCTPAHEHH C OMUTA U aKTUBHOTO
ydJacTHe Ha IIPeroaBaTes.
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